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Part I: Submission Instructions

A. Application Completion
1. Review and follow all directions carefully when completing this application.
2. Clearly label all attachments as specified in the application.

B. Application Deadline

Applications, irrespective of postmark or email date, must be received by 4:00 p.m. on or before
Wednesday, August 15,2012. All submissions must include one original and three (3) additional
paper copies. An electronic copy should also and be emailed to Lol Fearon.

Applications will be considered on a rolling basis and feedback will be provided through an
iterative process. Districts are encouraged to submit applications in by the early submission
deadline of July 13, 2012 to allow time for feedback and potential resubmission.

PLEASE NOTE: All applications become the property of the Connecticut State Department of
Education (CSDE) and are subject to the rules of the Freedom of Information Act.

C. Mailing and Delivery Information

Please email electronic versions in .pdf format to Lol Fearon: lol.fearon@ct.gov.

ailing Address: Overnight Mailing and Hand Delivery Address:
Connecticut State Department of Education  [Connecticut State Department of Education

Bureau of Accountability and Improvement ~ Bureau of Accountability and Improvement

P.O. Box 2219, Room 227 165 Capitol Avenue, Room 227
Hartford, CT 06145-2219 Hartford, CT 06106
Attention: Lol Fearon, Bureau Chief Attention: Lol Fearon, Bureau Chief




D. Timeline

Process Date

Information about Alliance Districts sent to LEAS| May 25, 2012
Connecticut State Board of Education approval of June 6, 2012
guidelines
Informational meeting with eligible districts June 11, 2012
Submission of applications; feedback and ' June — August, 2012
approvals provided to applicants on rolling basis
Early submission deadline; preliminary ' July 13, 2012
submissions encouraged
IApplication final due date August 15,2012
Projected date for awarding funding - conditional September 2012
upon approval of plans :
CSDE monitoring of plan implementation and September 2012 — August 2013

reparation of year 2 applications

E. Application Approval Notice

Approvals will be granted through the summer, with a goal of districts receiving approval by
August 31, 2012, if feasible. The iterative process may require more time for some districts.

F. Questions

All questions regarding the Alliance application process should be directed to:
Lol Fearon
Bureau Chief
Bureau of Accountability and Improvement
Connecticut State Department of Education
Telephone: (860) 713-6705
Email: lol.fearon@ct.gov




Part II: Alliance District Overview

A. Introduction
Public Act 12-116 establishes a process for identifying 30 Alliance Districts — the districts with the
lowest district performance index scores statewide — and allocates to these districts $39.5 million
in increased Education Cost Sharing (ECS) funding in the upcoming fiscal year. The Alliance
District program is intended to help districts raise student performance and close the achievement
gap. Each district’s receipt of its designated allocation is conditioned upon district submission, and
CSDE approval, of an Alliance District Plan for the expenditure of this new increment of
conditional funds in the context of the district’s overall strategy to improve academic achievement.

Alliance District Plans are locally conceived, evidence-based reform plans that propose detailed
initiatives for improving student achievement. Plans must propose reform activity over the entire
five-year period of the Alliance District designation and include specific, multi-year objectives and
performance targets. The State Department of Education will review each Plan on an annual basis,
and approve plans that align with the goals of the program. Approval of plans in years two through
five will be predicated upon progress towards the described performance targets, among other
factors.

Proposals for the use of Alliance District funding will be considered in the context of the quality of
the overall strategy for reform proposed in the Plan, as well as the degree of alignment between the
proposed use of funds and the overall strategy.

B. Eligibility Requirements

Only districts listed in Appendix A are eligible to apply for Alliance District Education Cost
Sharing funds. :

C. Responsibilities of Approved Applicants

Each approved applicant must:
1. work cooperatively with the CSDE team;

2. provide any information that the CSDE requests in a timely manner; and
3. cooperate with the fiscal and programmatic compliance reviews that the CSDE will conduct.

D. Review of Applications

The Department will issue approvals using an iterative process and will provide technical
assistance to districts whose plans are not immediately approved.




E. Application Procedure
The materials in this section provide a summary of the components of an Alliance District Plan
and provide guidance regarding the overarching concepts introduced in the Alliance District
application process. The application begins in Part III. The application is divided into three
sections; all three sections are required.

Section I: Overall District Improvement Strategy

This section requires Alliance Districts to describe a long-term, district-wide strategy. Districts
must also describe key individual reform initiatives in the context of their overall approach to
improving student performance and narrowing the achievement gap.

Section II: Differentiated School Interventions

This section requires Alliance Districts to articulate a tiered approach to school intervention based
upon relative school performance and needs, and to address obligations to intervene in low
performing schools created by Connecticut’s approved NCLB waiver.

Section ITI: Budget

This section requires districts to show that they have aligned Alliance District and other funding
sources to the reform initiatives outlined in the above two sections. Districts should also describe
how efficiencies identified by the District, and funds from other sources, are leveraged to
maximize the impact of Alliance District dollars. Detailed budgetary information is required for
year one initiatives. In addition, districts must show planned expenditures for Alliance District
funds for each year of Alliance District designation. Forms have been included in a separate Excel
document.

F. Use of Evidence and Data

Alliance District Plans must document student performance areas of greatest concern and include ,
an evidence-based explanation of how the use of Alliance District funds will lead to improved
student performance. Acceptable applications will demonstrate a strong connection between the
actions proposed in the plan and improved student performance in identified areas of concern.

G. Substantial Majority Requirement

Alliance District funding is intended to initiate new reforms and expand existing programs of
reform.

Districts must reserve the substantial majority of conditional funding for new reform efforts, or the
expansion of existing reform efforts, that are directly linked to improving student achievement.

Districts may consult with the Bureau of Accountability and Improvement for additional guidanbe
on this point.




H. Menu of District Reform Initiatives

Below is a menu of options that is intended to guide the selection of reform programs:

e Ways to strengthen the foundational programs in reading to ensure reading mastery in
kindergarten through grade three with a focus on standards and instruction, proper use of
data, intervention strategies, current information for teachers, parental engagement, and
professional development for teachers;

¢ Additional learning time, including extended school day or school year programming
administered by school personnel or external partners;

o A talent strategy that includes, but is not limited to, teacher and school leader recruitment
and assignment, career ladder policies that draw upon guidelines for a model teacher
evaluation program adopted by the State Board of Education, pursuant to section 10-151b
of the general statutes, and adopted by each local or regional board of education. Such
talent strategy will include provisions that demonstrate increased ability to attract, retain,
promote and bolster the performance of staff in accordance with performance evaluation
findings and, in the case of new personnel, other indicators of effectiveness;

e Training for school leaders and other staff on new teacher evaluation models;

Provisions for the cooperation and coordination with early childhood education providers
to ensure alignment with district expectations for student entry into kindergarten, including
funding for an existing local Head Start program;

e Provisions for the cooperation and coordination with other governmental and community
programs to ensure that students receive adequate support and wraparound services,
including community school models;

e Any other programs of reform, subject to approval by the Commissioner.

In addition to the plan components listed above, the Department encourages school districts to
think creatively to combine conditional Alliance District funding with other resources, to leverage
Alliance District dollars to identify and leverage efficiencies, to seek additional resources, and to
find innovative ways to use the conditional funding to design their school reform programs.

I. Competitive Opportunities

Certain reform initiatives offer the opportunity for a district to partner with external institutions,
which will facilitate the planning and implementation process with additional guidance and, in
some cases, additional funding. Districts may choose to engage in a competitive process for
participation in these external partnerships. Competitive opportunities operate on an expedited
timeline. For guidance on these opportunities, see the supplementary materials or contact the
Bureau of Accountability and Improvement to obtain materials.
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approval has been obtained.




Part III: Application

Section I: Overall District Improvement Stratesy

Districts are required to articulate a multi-year, district-wide strategy for improvement, the ultimate
goal of which should be to improve student performance and to narrow the achievement gap.

A. Overall Strategy and Key Reform Initiatives: Narrative Questions
Please respond in brief narrative form to the followmg questions regarding your district’s overall
strategy and key reform initiatives.

1. What is your district’s overall approach toward improving student performance and closing the
achievement gap?

In September, 2011, the Derby Public Schools adopted a strateglc plan to improve teaching and
learning throughout the District. The second major strategy within that plan is that Each Ofits
Students Is Academically Prepared To Succeed In Life And In The Global Economy. The second goal
in this plan is that District Schools would formally address the Achievement Gap that exists In Derby,
with the objective that by 2016, through concerted efforts, the Derby schools will eliminate the current
achievement gap amongst its students. The District intends to meet this objective by: having the
BOE to support and provide All Day Kindergarten; working with School Readiness to ensure all
children bave screening for kindergarten readiness; implementing individual student educational plans
so that education is differentiated according to student needs; developing a District Data Review Team
to review data by demographics, school and grade level to assess where to target efforts and develop a
plan to enhance instructional efforts; reviewing programs and initiatives that have proven to be
effective, such as afterschool and in-school initiatives; exploring and engaging in community
partnerships; developing an annual Professional Development Plan, securing funding for and
implementing it; developing and expanding the communication process between schools to ease
student transition; exploring the need for development of an alternative school for students not
thriving in regular classrooms and make recommendations to BOE, including the current number of
students who could benefit, the costs associated, the opportunity for tuition student, and determining
what other districts are doing; reviewing student accessibility to technology, including the
development of a technology needs report. This District is currently reviewing and revising the
teacher and administrative evaluation process that will provide ongoing development and
improvement of staff and administrators. This would include utilizing the new State evaluation
guidelines and ensuring that new administrators receive coaching and ongoing development. The
District plans on working with ACES to further develop staff training and talent development.




2. Describe the rationale for the selection of the district’s prioritized reform initiatives, including how
such selection reflects data on identified student needs and the use of evidence-based initiatives.

For the past 5 years, The Derby Public Schools have struggled with providing students with
effective literacy instruction, while providing staff with effective and economical professional
development to support this instruction. As the District’s recent CAPT and CMT scores indicate,
the District has scored much lower than other Districts in its ERG, as well as below the state level
of proficiency. In order to address this urgent student need, in 2010, the District contracted with
Literacy How, a Connecticut based literacy provider to implement its evidence-based literacy
initiative. In addition, the District’s Strategic Plan was created based upon Committee members
use of the SWOT analysis - a tool for assessing the organization internally and externally.
Internally by charting the strengths /capabilities that enable the organization to excel ; weaknesses —
characteristics or practices that prohibit the organization from reaching its potential; and externally |
by charting the opportunities - trends, forces, events and ideas on which the organization can |
capitalize and threats — trends, forces or events outside of the organization’s control, that may
negatively impact its efforts. In an effort to focus the analysis and apply business principles, the
SWOT Analysis was conducted using the following four perspectives: Internal Operations —
operational procedures, products and services, cost, quality, asset utilization, etc., Intangible Assets
—human capital, corporate culture, technology, etc., and Customers / Clients — cultivation,
interaction, and satisfaction of customers.

3. List the multi-year, measurable performance targets that will be used to gauge student success.
What metrics, including ways to monitor student outcomes and indicators of district and school
personnel activity, will be put in place to track progress towards performance targets?

As previously described, the District is in the process of creating and implementing a District Data
Review Team. One of this Team’s first responsibilities will be to work with the State Department
of Education to create measurable performance targets that will be used to gauge and monitor
progress towards performance targets. The Derby Discovery Collaborative and School Readiness
Council will also be working with parents and center and home- based child care providers to
better understand the Kindergarten core standards so that parents can support their child’s
development and curriculum is developed to support a smooth and successful transition to
Kindergarten. Additionally, the full plan requires ongoing data collection to measure the success
of each task identified to “turn the curve” and further an end result that is consistent with that of
the District and states: All Derby children from birth through age eight are healthy, safe and
successful lifelong learners, valued by their families and the diverse community.”
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4. How will reform initiatives interact/coordinate with other resources (e.g., Title I, Part A; Title II,
Part A Teacher Quality; Title III, Part A English Language Acquisition funds; Priority School District
funds; Summer School funds; philanthropic funds)?

We intend to use funds from Title I Part A., and Title II Part A Teacher Quality to supplement our
Allied Education Grant in the area of Literacy Enhancement and Leadership/Talent Development
using a train the trainer model in embedded professional development. The Derby Discovery
Collaborative and School Readiness Council has developed a two year plan for children birth through
age eight that focuses on improved screening for children entering kindergarten, enhancing and
expanding parent involvement in their child’s education and school, social/emotional supports for
children and teachers in grades K-2, parent literacy workshops and professional development for pre-
K and public school teachers on parent engagement and the core standards for pre-K and Kindergarten
programs. Strategies include a focus on the non-English speaking family to ensure that communication
is improved as well as access to translated materials and translators during key family meetings with
the District and its teachers. The Collaborative has received funding from the William Caspar
Graustein Memorial Fund with matching dollars from the Katherine Matthies Foundation which will
be utilized to implement the strategies identified in the plan. The Lower Naugatuck Valley Parent
Child Resource Center also offers the Valley Kids Belong program that serves children between the
ages of six and fourteen and is specific to those social/emotional issues which impact a child’s
educational success and that of others in the classroom. This program also strives to prevent those
behaviors that can lead to arrest or long term intensive treatment, and offers after school and summer
programming, and has indicated that a literacy component could be added to their core program.

Both the Discovery Collaborative and the Valley Kid Belong program will provide data for the data
review team to better measure the student outcomes. Both programs have developed the necessary
relationships with the District to ensure collaboration and coordination of effort that will be essential
to the success of overall District performance. The District will continue to pursue local, regional, and
national philanthropic funding wherever and whenever applicable.

5. Please indicate how the District consulted with relevant stakeholders regarding the development of
the Alliance District Plan by including a list of all stakeholders with which you have consulted and a .
brief description of the input received from each group.

The District has been fortunate to have the input of key stakeholders who were involved in the initial
creation of the District’s Strategic Plan. This list of their names are as follows: Aisha DeAngelo,
Andrew Mancini, Beth Colette, Casey Picheco, Crystal Parks, David Morgan, Diane Stroman, Fran
Thompson, George Kurtyka, Greg Gaillard, Laura Harris, Henry Domurad, Jack Walsh, Jenny Ames,
Joe DiMartino, John Saccu, Judy Szewczyk, Keith McLiverty, Kimberly Krieger, Laura Mutrie, Lois
Knapton, Pam Mangini, Robert Holt, Ron Conyers, Shelley Sheridan, Steve Tracy, Tenicia Smith,
Walt Mayhew, and Ken Marcucio (Informal member). The hard work and dedication of these
individuals helped to create the cornerstone for the plan that the District is undertaking for the Alliance
District Grant. In addition, the District has created an Alliance District Planning Committee,
comprised of Building Administrators, Teacher and Union Representatives, and the Interim
Superintendent of Schools, who have offered their input and suggestions about how the Plan can best
be implemented. This list includes: George Tanner, Interim Superintendent of Schools, Tracey
Hayden and Lynn Patrick, District teachers and co-presidents of the Derby Education Association,
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Ken Marcucio, Board of Education Chair, Sally Bonina, Principal, Derby Middle School, Chris Di
Grazia, Principal, Bradley School, Jennifer Olson, Principal, Irving School, Greg Gaillard, Principal,
Derby High School, and Connie Condon — Derby Discovery Grant Coordinator.

B. Key District Initiatives

Using the following chart, please provide a description of each key individual reform initiative — both_
existing programs and those planned through the Alliance District process and other planning
processes — that the district will undertake in the next five years in service of its overall strategy.
Districts should include a separate chart for each key initiative.

Overview: Please describe the initiative briefly, including the purpose of the planned activities
and their underlying rationale. Please indicate whether the initiative is drawn from the menu of
reform options provided in this application.

If proposing to expand an existing reform and the existing reform has, in the past, led to
increases in student performance, please describe the extent to which the reform has improved
student performance and include supporting data.

If proposing to expand an existing reform and the existing reform has not led to increases in
student achievement, please describe how the current proposal differs from previous reform

efforts, and why it is likely to succeed where the previous effort did not.

Five Year Strategies and Implementation Steps: List the steps the district will take over the
next five years to implement the initiative.

Year One Implementation Steps Description: Describe in greater detail the implementation
steps that will occur in the 2012-13 school year.

Years of Implementation: Indicate the anticipated length of the proposed initiative.
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Key District Initiative
Please copy/paste template on the following pages for each additional reform initiative.

New or Existing Reform? O New X Existing

Overview: The Literacy How Initiative has only been in place in Derby since 2010. However in that brief period of time,
already great strides have been made. Literacy How: translates quality reading research findings into the most effective
teaching for educators at all levels, realizes that many teachers are unaware of these research-based best practices,
recognizes that teachers want all students to achieve, and beginsAby building on what teachers already know and do right.
Literacy How also understands that change is hard and respects teachers’ attitudes, which range from enthusiastic to
skeptical, and supports them in strengthening their approach. Lz’téracy How has already worked with the District to review
and modify its existing literacy curriculum and reading program and to monitors teacher knowledge and student progress to
insure success. Literacy How has also begun to explain how to monitor student growth using formal and informal
assessments, especially as a means to guide instruction. This includes knowing how to interpret student errors and give
positive corrective feedback, so teaching becomes both diagnostic and prescriptive.

In the two years that we have worked with this program, we have already seen positive results. Attached please find the
summaries the Literacy How Mentor who has been working with the district, as well as a power point presentation that was
submitted to the Derby BOE to provide additional information about Literacy How.

It is the District’s Plan to have representatives from Literacy How and Irving School meet as soon as the school year begins
to develop a plan for year 1 of the implementation of the Allied Education Grant, as well as years 2 — 5.
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Five Year Strategies and Implementation Steps:

As previously described, The District is working with Literacy How to develop a tailored plan of strategies for the next five
years, including expansion of the Literacy How mentoring efforts that have been in place for the past two years at Irving
School. The plan is to meet when school is back in session in the fall and to finalize next steps for continuing work already
in place and expanding if and where appropriate.

Year 1 Implementation Steps Description: Year 1 Implementation Steps are being finalized and will be submitted with
the final grant application. ’

Years of Implementation:

0O  Year2
O Year3
0O Year4
0 Year$5
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Section II: Differentiated School Interventions

Connecticut’s Approved NCLB Waiver and Requirement of Tiered Approach to School
Achievement

Connecticut’s recently approved application for a waiver from certain provisions of No Child Left
Behind (NCLB) created a modified set of obhgatlons for school districts to intervene in their schools
on a tiered, differentiated basis. :

To facilitate Alliance Districts’ ability to create a strategy consistent with their obligations under both
Connecticut’s NCLB waiver and the Alliance District conditional funding process, the CSDE is
providing information in this subsection on the specific obligations created by the waiver.

Alliance District Plans must propose differentiated interventions for schools. Districts have the option
of funding these interventions using their allocations of Alliance District funds. but it is not required
that Alliance District funding be used for this purpose.

Districts must tier their schools and explain overall strategies for improving student achievement
within each tier.

Districts must also provide specific reform plans for low performing schools in three phases as
described below.

1. PhaseI: Interventions in. Focus Schools —2012-13
As a condition of Connecticut’s NCLB waiver, districts are required to develop and implement
interventions in certain low performing schools. Pursuant to the waiver, schools with certain :
low performing subgroups will be identified as Focus Schools. District-specific lists of Focus
Schools have been provided in a separate document. Plans must be in place and operational at
Focus Schools in the 2012-13 school year. For a list of recommended initiatives, see Part II,
Subsection H. Districts must provide evidence that they have engaged in a process of strategic
redesign and targeted intervention, and that they will monitor student progress and revise their
plans on the basis of data gathered from the monitoring process for the duration of the Alliance
District designation.

2. Phase IT and III: Low Performing Schools — 2013-14 and 2014-15
Low performing schools that are not Focus Schools or Turnaround Schools must receive
targeted interventions in the 2013-14 and 2014-15 school years. District-specific lists of these
low performing schools have been provided in a separate document. Districts must select a
subset of these schools (at least half) to begin interventions in 2013-14. If, in the judgment of
the district, interventions can feasibly be implemented in all low performing schools in 2013- 1
14, then districts may intervene in all low-performing schools in 2013-14. Any remaining low |
performing schools must receive interventions in 2014-15. In this part of the application,
districts must provide an explanation of the process they will engage in during the 2012-13
school year to support these Phase II schools as they diagnose and plan for the interventions
that will be implemented in the following year. This section of the application does not require
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a plan for the school-specific interventions themselves, as these will be developed over the
course of the next year.

3. Differentiated School Intervention Timeline

Stages of School Improvément | Date
Phase I Interventions: Focus Schools (2012-13)
Districts create redesign plans for interventions in Focus Schools June —Aug. 2012

Districts begin to implement interventions/redesigns in Focus Schools | Sept. 2012
Phase II Interventions: Other low performing schools (2013-14)
Districts conduct needs assessments in at least half of other low Sept. —Dec. 2012
performing schools
Districts create redesign plans for interventions in at least half of other | Jan. — June 2013
low performing schools :
Districts implement interventions in at least half of other low Sept. 2013
performing schools

Phase III Interventions: Other low performing schools (2014-15)
Districts conduct needs assessments/ analyses in other low performing | Sept. — Dec. 2013

schools

Districts create redesign plans for interventions in remaining low Jan. —June 2014
performing schools

Districts implement interventions in other low performing schools Sept. 2014

Districts may consult with the Bureau of Accountability and Improvement for additional guidance
on this process.

A. Tiered Approach to School Improvement

Please address how your district has designed a tiered intervention system for schools based on their
needs. This section relates to all schools in the district, and asks you to think strategically about how to
best meet the needs of schools performing at different levels. This may involve removing requirements
~ that place an undue burden on schools that are performing well or showing substantial progress. This
section does not require an individualized description of your interventions in specific schools, but
instead asks for your overall strategy to improve performance for students in different tiers of schools.
In the space below, describe the process used to tier schools and the approach that your district will
take to support each tier of schools.

If the CSDE identified any of the district’s schools as Turnaround, Focus, or Review, these schools
must be included in the “Schools that require most significant support and oversight” category. The
district is, however, welcome to include more schools in this tier. If the CSDE did not identify any of
the district’s schools as Turnaround, Focus, or Review, then the district may use its own judgment to
determine whether any schools should be classified in this tier.
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Even if a district’s schools have similar performance as measured by the SPI, we encourage the district
to use other factors — potentially including graduation rates, growth, progress over time, and subgroup

performance — to tier schools and develop differentiated strategies for support and intervention.

Tier List of Schools in | Classification District Approach to
Tier Criteria for Supporting Schools in Tier
schools in Tier
Schools that require the . Leadership:
least support and Derby Middle Neither of these I |
oversight/should be School schools has been . .
given the most freedom: | Bradley classified by the [Insmlcuon/TeaChmg' |
These schools should be | Elementary state or the district
identified because of School as falling into the Effective Use of Time:
their high performance Turnaround, Focus, || |
and/or progress over or Review schools .
time. listed above. |C urriculum: |
Derby Middle Use of Data:
School had an | |
overall SPI of 73 as
did Bradley School Environment:
Elementary School. | |
|Family and Community: |
Schools that require Leadership:
moderate support and | ]
oversight: . .
These schools should be fnSWCtlon/TeaChmg’ |
identified because they
are not yet high Effective Use of Time:
performing but do not | ]
require interventions as )
intensive as lower tier CLumculum: |
schools.
Use of Data:

School Environment:

Family and Community:
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Schools that require
most significant support
and oversight:

If your district contains
Focus, Turnaround, or
Review schools, these
schools have been
provided to you by the
CSDE (as measured by
the School Performance
Index and 4-year
graduation rates).

Derby High
School is selected
as the District’s
review school for
year 2 of this
grant project.

Irving Elementary
School is the
District’s Focus
School, and has
completed the
Phase I
information listed
below.

Derby High
School’s SPI rating
1561

Irving Elementary
School has an SPI
of 63 overall

Leadership:

Instruction/Teaching:

Effective Use of Time:

l

Curriculum:

Use of Data:

School Environment:

Family and Community:

l

Districts with Focus and/or
other Category Four or Five
schools please disregard this
cell. Instead, fill out Phase I
and Phase II specific forms

below.
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B. Interventions in Low Performing Schools

1. Phase I — Focus Schools (2012-13 School Year)

For each Focus School in your district, create a school redesign plan using the template below.

For any additional Focus Schools, please copy/paste this template in the following pages.

Focus School: Irving School | Grades Served: PK - 5 # of Students: 416
(as of 6/12)

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.

Irving School’s CMT data for three consecutive years (2010-2012) was collected for
review. The school analyzed the data and determined that there was a need to increase
achievement in all areas, however, reading and math are the lowest performance levels
in the school and will require the most intervention and support.

In 2012, CMT reading scores for students at or above proficient ranged from a low of
55.6% in Grade 4 to a high of 66.1% in Grade 5. Over a three year period, the Grade 3
reading scores showed a 9.3% decline in proficiency from a high of 65.4% in 2010to a
low of 56.1% in 2012. The overall reading scores at Irving have been consistently low
and also show marked fluctuations when comparing performance year-to-year, across
grade levels, and within cohorts. This indicates that there is a need to review the quality
of instruction, utilization of effective instructional strategies, and curriculum alignment.

CHART 1: Irving School Reading Performance

Reading 2010 2011 2012
% Proficient or Above

Grade 3 65.4% 50.0% 56.1%
Grade 4 52.6% 58.3% 55.%
Grade 5 59.2% 78.0% 80.0%

The math achievement at Irving School shows a decline in Grade 3 from a high of 77.4%
in 2010 to a low of 60.0% in 2012. The data in Grade 4 is inconsistent and ranges from
50.9% in 2010, 67.2% in 2011 and a dip to 64.3% in 2012. The greatest gains this year in

CHART 2: Irving School Math Performance

math were evident in Grade 5 from a low in 2011 of 49.1% to a high of 68.3% in 2012.
When this data is reviewed by cohort, the gains are only minimal and more similar to
the grade-level performance in 2010 where 63.8% scored at proficient or above.

Math 2010 2011 2012
% Proficient or Above

Grade 3 77.4% 60.8% 60.0%
Grade 4 50.9% 67.2% 64.3%
Grade 5 63.8% 49.1% 68.3%




Writing achievement at Irving shows the most promise with proficiency levels of 72.1%
in Grade 3, 69% in Grade 4 and 80% in Grade 5. However, the data reveals a(n):
e 8.3% decline in grade 3 from a high of 80.4% in 2010 to the current level of
72.1% proficiency.
e 7.3% decline in grade 4 from a high of 76.3% in 2010 to the current level of 69%
proficiency. ‘
e 20.8% gain in grade 5 from a low of 59.2% in 2010 to the current level of 80% in
2012. However, the gains in Grade 5 from 2011 — 2012 is only 2%.

CHART 3: Irving School Writing Performance

Writing 2010 2011 2012
% Proficient or Above

Grade 3 80.4% 70.6% 72.1%
Grade 4 76.3% 74.2% 69.0%
Grade 5 59.2% 78.0% 80.0%

b. What are the reasons for low performance in this school? (Please provide evidence)

Irving School has a diverse student population which includes: 67% of students
qualifying for free and reduced lunch, 57% minority, 14% SPED, 8% ELL student. Total
enrollment fluctuates and ranged from a low of 388 students in October 2011 to a
high of 416 students in June 2012. Students enter and withdraw at record rates
including a high of 14 newly enrolled students (October 2011 and January 2012) and
between 11-17 students departing in one month (September 2011 and February
2012). Student attendance at Irving School is irregular and averages 94%. The most
inconsistent attendance patterns occur in grades K and 5. The faculty attendance at
Irving School is symptomatic of low engagement levels and ranges from 98% in
September 2011 to 90% in December 2011. The overall teacher average is 94%.

The lack of consistent school-wide behavior expectations at Irving has impacted the
overall learning environment. In the 2011-2012 school year, there were 67 out of
school suspension days and 9 in school suspension days. The majority of these
incidents involved students in Grade 1 (20 days) and Grade 3 (20 days). The School
Climate Survey administered in the spring of 2012 indicated high levels of
dissatisfaction amongst teachers, students and parents in the area of school safety
and respect.

Instructional delivery has been inconsistent across grade levels and throughout the
school. Irving has lacked a uniform approach to lesson planning, lesson design, and
instructional strategies and therefore, the Tier | instruction can be improved.
Professional development for teachers has been limited and does not occur
frequently enough for the faculty to learn, apply and reflect upon a particular skill.
However, teachers in Grades 1 — 2 received the most training through a contract with




“Literacy How.” Teachers in Grades 3 — 4 also received some modeling and direct
coaching in the Reader’s Workshop Model. Overall, Irving School has lacked a sense
of urgency and a comprehensive school-wide approach to facilitating improvement.
The new School Improvement Plan will address these issues and use Data teams to
help monitor the effectiveness of instruction and growth of students.

Performance Targets'

a. How will the district measure the success of the intervention?

Derby Public Schools uses a monthly Performance Dashboard to measure key
indicators at each school including: assessment, attendance, discipline, and
enrollment data.

b. How will the district monitor school progress?
Central Office staff will continue to monitor these results to track progress in these
areas.

Areas of School Redesign

What actions will the district and school take to ensure:

a. That strong school leadership, including an effective principal, and a system that
ositions school leaders for success, is in place?
The principal at Irving School, Jennifer Olson, began working for the district on July 2, -
2012. The selection process for this administrator included a rigorous interview
process, completion of a performance task, and school site visit with panel interviews
of stakeholders. The interview committee was comprised of teachers, school support
staff, district supervisors/leaders, parents, community partners, and board members. |
Irving’s new principal has experience working in a SIG school turn-around
environment and demonstrates the skills and competencies needed to transform i
Irving Elementary into a high-performing school.

There is a newly created, cohesive vision for school success which centers on rigorous
academic expectations, individualized instruction, and a thriving school culture. The

principal will articulate this vision and bring it to life to ensure that students, teachers
and parents are working together towards a common end result. An updated School :
Improvement Plan is being developed to define the priority indicators, strategies and

! Note that, in August 2012, the CSDE will provide each school with individualized performance
targets for student achievement and graduation rates for the “all students” group and each
subgroup. In this section, you should describe other measurable indicators of success — these may
include attendance, discipline incidences, assessments other than the state assessment, or any
other intermediate metrics that demonstrate success.



adult actions needed to improve the learning outcomes for students.

Through the Alliance District Grant Funding, we propose to create a contracted, full-
time Dean of Students/Culture position to provide support to the principal in the
school reform plan. The Dean of Students/Culture will be responsible for maintaining
school systems and policies, developing strong behavior management systems with
incentives and effective consequences, and analyze school wide trends in behavioral
data. Additionally, the Dean will take a lead role in training staff, leading celebration
events, engaging families and creating individualized plans for students in need of
more targeted intervention. ‘

The need for a Dean of Students/Culture is significant. Based on teacher ratings,
attendance and discipline data, 32.52% of students at Irving were identified as
needing a structured social and behavioralintervention to improve skills needed to be
successful in the classroom. In addition, 10.14% of students were identified as high-
risk and in need of intensive social and emotional mental health services. These
students were most often referred to in or out-patient programs, but also required
significant support in school. It is important to note that this data does not include
130 students whose families have “opted out” of having their children screened.

A review of the 2011-2012 behavioral offense data revealed that there was an
increase of 57.14% in serious behavior infractions over the prior school year (28
incidents in 2010-2011 as compared to 44 incidents in 2011-2012). The most serious
infractions that occurred in 2011-2012 included: 17 fights/physical aggression, 5
incidents of harassment, 4 weapons possession, and 4 thefts.

The school climate survey revealed the following information from students in grades .
3-5: (response ranges include Often and Almost Always):

e 39.2% of students report that students are threatened at school

e 50.0% of students report that students are bullied at school

e 29.0% of students report that fights occur at school

e 45.4% of students report that adults often shout or yell at students

e 36.6% of students report that inappropriate contact/gestures occur at school

The survey also showed the following information from students in grades K-2:

10.2% do not feel safe in the classroom
19.8% do not feel safe on the playground
12.6% do not feel safe in the halls

13.9% do not feel safe on the bus

7.7% do not feel safe in the cafeteria




e 21.9% do not feel safe in the bathroom
o 24.4% feel left out

The addition of the Dean position will help the school accelerate the implementation
of the Positive Behavior Intervention System (PBIS) and create a nurturing and
disciplined climate. It will also afford the principal more time to be in classrooms
observing teachers, providing feedback and coaching teachers to effectively use data.

To ensure the principal’s continued growth and success as an instructional leader, we
will provide an administrative mentor through the CT Association of School (CAS).
Additionally, the district will support her continued professional development and
growth by encouraging attendance at professional conferences at the local and
regional level.

In an effort to create a new structure for transparent and shared leadership, the
principal will assemble a school-based leadership team in fall 2012. This group will be
comprised of teachers, support staff, and instructional specialists and will be charged
to help lead the school. This new model will help create a more transparent method
of school operations and will provide opportunities to develop teacher leaders which
will build capacity ensure sustainability of best practices over time. The work of this
group will include: instructional walkthroughs, data analysis, evaluation of RTI efforts,
and monitoring of the school improvement plan.

b. That teachers are effective and able to deliver high-quality instruction?

The principal will create a culture that is driven by high-quality teaching, standards-
based teaching, the on-going use of data, and the development of a tiered
intervention system for students in need of help. There will be a focus on building a
professional teaching culture that is highly collaborative, personalized for each
student, and based on a shared responsibility for achievement.

In an effort to improve teacher’s professional practice and their ability to deliver high-
quality instruction, we will provide teachers with ongoing, differentiated PD. Funds
from the Alliance District Grant will be used to partner with the ACES PDSI Support Team to
provide job-embedded professional development to improve instructional strategies,
technology integration, and data analysis. Irving teachers will be trained by the ACES PDSI
Support Team over the five year grant period and will utilize a gradual release model to
sustain these practices over time. Additionally, we will continue to use the literacy
consultants we have used to support teachers with the implementation of Reader’s
Workshop (grades 3-5) and Literacy How (grades K-2).

Informal walkthroughs will occur regularly and will include on-going feedback to
teachers. This feedback will help identify trends in a classroom, across a grade-level
or even school-wide. The feedback may include a scheduled debrief, a checklist for
improvement, a video review of an exemplary practice in action, or a formal action




plan for improvement. The principal will use this information to plan precise
professional development, find resources to support a teacher, use as talking points
to lead difficult conversations, and document evidence that can be used in the
teacher’s evaluation.

Inter-classroom visitations will be used at Irving School to improve teacher’s
professional practice, build collegial relationship and create teacher-leader
experiences. Irving School will work to establish “Open Classrooms” based on a
teacher’s particular strength (classroom management, lesson design, small group
instruction, behavior management, technology implementation, etc) and match a
teacher in need of development in this area. In an effort to provide incentives and
rewards for teachers who produce results, the Open Classroom teachers will be paid a
stipend and offered in-school and district recognition.

Teachers will be expected to use data to evaluate and diagnose student learning. The
Power Schools data system is accessible to teachers and allows for the collection,
interpretation, and use of data needed to drive instructional decisions. By using this
tool, teachers can make adjustments to their teaching to meet the individual needs of
their students. This same data system will be used by the principal to determine the
fidelity of instruction and help identify needed areas of targeted coaching.

As teaching positions become available, all efforts will be made to recruit the most
talented teachers who can plan effective lessons, differentiate instruction to support
students, and create a classroom with a culture of engagement and achievement.

community.

We will also work to recruit a diverse faculty that is reflective of our student body and

c. That time is being used effectively, and, if not, that a plan will be implemented to

redesign the school day, week, or year to include additional time for student learning and
teacher collaboration?

During Year 1 of the Grant we propose to change the school schedule to include:

Extended afterschool Professional Development once per month (increased from 60
minutes in the current DEA contract to at least 90 minutes). Teachers will be provided
a paid stipend for the additional time through the Alliance District Grant.

Revised Professional Learning Community Schedule: We will work to adjust the teacher
and student schedules for lunch, recess, and Professional Learning Communities to
maximize organizational efficiency, opportunities for teacher collaboration, and
student learning time. With the support of this grant, we will provide students with
extended learning time by offering After School Programming and Saturday
Academies. We will target students academically at-risk and encourage their parents
to enroll them in the program. Funds from the grant will be used to run these




programs by providing staffing and supplemental instructional supplies.

d. That a strong instructional program is in place, one which is based on student needs and

ensures that the instructional program is research-based, rigorous, and aligned with
Common Core State Standards?

A strong instructional program is in place to respond to student needs and ensures
that the instructional program is research-based and aligned with the Common Core
State Standards.

The Primary grades (K-2) literacy instruction focuses on applying reading research to
successful classroom practice. Irving School has contracted with the Literacy How
consultants to work regularly with the classroom teachers and reading specialists. M
The professional development includes modeling, co-teaching, coaching and
reflection. The major areas of reading instruction that will be emphasized include
phonemic awareness, phonics, fluency, vocabulary and text comprehension.

In grades 3-5, reading instruction is focused on the Reader’s Workshop design.
Teachers will deliver a Mini-lesson on some aspect of literature or a reading strategy.
Students will be provided Independent Reading Time, where the teacher engages in
student conferences or guided reading with individuals or small groups. A lesson
debrief will also be part of each workshop.

Irving School has a full-time ELL teacher to support English language learners. She
| consults with the faculty to share effective teaching strategies to meet the needs of

resource teachers who provide pull-out and push in support for students. Special
education teachers will also collaborate with the regular education classroom
teachers to differentiate and modify the curriculum to meet the needs of identified
and Tier Il and Tier Il students. Title | funding is used for three literacy tutors and one
math tutor to support students who are struggling.

This year, a fully functioning RTI model is in place to support students who are at-risk
for poor learning and behavior. Three full-time reading specialists work to provide
coaching for teachers to improve the quality of Tier | instruction, tutors are used to
deliver Tier |l instruction and the Reading Specialists work with Tier lll students for 30
minutes per day. AIMSWEB is the universal screening tool used to identify students
with deficiencies. The RTI framework is also used as a data point by the Child Study
Team when making decisions to proceed with learning diagnostic evaluations.

The school will launch an aggressive parental involvement campaign to create
meaningful partnerships and extend learning outside of the school day. The school

students with limited English proficiency. There are three full-time special education




will continue to promote extended learning time with Supplemental Educational
Services (SES) and after school programs through Valley Kids Belong.

e. That data is used to inform instruction and for continuous improvement, and that time is
rovided for collaboration on the use of data?

As has been previously described, the District is in the process of creating a District
Data Review Team. This team will work closely with the administration and staff of
Irving School to pinpoint areas that can be used specifically to inform instruction and
for continuous improvement.

As schedules are in the process of being revised at Irving School, time will also be
included for the timely and continuous collaboration on the use of Data by all involved.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’
social, emotional, and health needs?

Irving School will focus on building a school culture rooted in respect. We want our
students to value personal responsibility, kindness and citizenship in order to create a
productive learning environment for all students. This goal will be accomplished by
creating a climate that’s responsive to and respectful, by delivering explicit instruction
about social skills, and by using a continuum of proactive strategies to foster :
appropriate standards of behavior. Additionally, the adult members of the school will
be expected to serve as models for positive interactions, collaboration, and
professionalism.

In August 2012, the Irving staff will begin their training in the School Wide Positive
Behavioral Intervention and Support (PBIS) program which is designed to improve
student behavior through a systematic, sequential approach. This will be the tool we
use to create a safe and respectful school that addresses the social, emotional and
health needs of our students. The training will be on-going throughout the year and
led by the school principal, psychologist and guidance counselor who have experience
and professional development in the PBIS design. Systems and structures will be put
in place to create clear, school-wide expectations, a climate of learning, recurring
school traditions/celebrations, and character development. Each classroom teacher
will lead a morning meeting designed to teach a social competency and role play
scenarios. Students will also be recognized weekly at a high-energy, celebratory
Community Meeting designed to reward and motivate students. Parents will be
invited to these events to build solid relationships between school personnel and
families.




Students will be introduced to the new school-wide expectations and explicitly taught
how to demonstrate Respect for Self, Respect for Others and Respect for Our School.
A system of rewards, recognition and incentives will be in place to positively reinforce
desired behaviors. Misbehavior will be approached initially with a problem-solving
focus, rather than punitive. Teachers and administrators will use a tiered system of
interventions and ultimately a progressive discipline approach with logical
consequences when undesired behaviors occur. More specifically, students in need
of more support will be assigned a staff member for daily “check in’s” and “check
outs.” This will help proactively respond to problems before they interfere with the
learning environment, allow students to set goals for the day and self-reflect on their
progress and develop a positive and trusting relationship with a school adult. Alliance
District Grant funding will enable Irving School to continue professional development
with greater fidelity to maximize the impact of this program.

Additionally, a long-standing community partnership has been established with
“Valley Kids Belong,” a grant funded prevention program serving at-risk students and
families who work to build social/emotional skills and improve family and community
| relationships. This program is housed year-round at Irving School. At the beginning
of the year, students will be assessed based on attendance and discipline data and
teacher ratings. Students who are identified at-risk behaviorally or emotionally will
be referred to the program (with parental consent), where the range of services can
include: in-school counseling, after school programming or out-patient referrals.
Other community relationships have been previously established, and meetings are
currently being held to explore more ways to fully partner the school with these

dynamic resources. These organizations include Valley United Way, Lower Naugatuck -

Valley Parent Child Resource Center (PCRC), Griffin Hospital Prevention Center, and
the Derby Police Department Youth Office.

To monitor our progress, the Irving School Team will use the “Safe School Climate
Rubric” from Connecticut Association of Schools on a quarterly basis. This will allow
the team to self-reflect on the progress being made.
(http://www.casciac.org/pdfs/SchoolClimateRubric.pdf.) The Child Study Team will
also be charged with collecting and analyzing student attendance, discipline and
truancy data available on Power Schools. Research confirms that these factors are
significantly linked to academic achievement and, therefore, must be regularly
monitored and improved. We will expect to show a decrease in the number of
suspensions, behavior referrals, and improved student and teacher attendance.
These results will be used as indicators of our growth.

Finally, Irving School launched an individualized climate survey that was administered
to parents, teachers, staff, and students in the spring of 2012. (see the survey by
visiting http://www.derbyps.org/page.cfm?p=1689) The survey indicators measured
the areas of Safety & Respect, Collaboration, Communication, and Academic
Expectations. This learning environment survey will be administered again in the




spring of 2013 and compared to the previous year to quantify improvement in these
specific domains. ’

g. That ongoing mechanisms are in place which provide for family and community
engagement?

There will be intentional efforts to engage families and the community in the life of
frving School. We will ensure that we communicate regularly with families
(newsletters, phone messages, flyers, invitations, surveys) and make all efforts to
provide translated school documents in a family’s native language. The principal will
make herself available and accessible to parents and community members to develop
trusting, collaborative relationships.

The school has a history of low attendance at school events and functions, including
Open Houses and Report Card Conferences. In an effort to make these events more
parent friendly and subsequently, more highly attended, the school will be sure to
publicize and promote the events, provide free childcare (using community partners),
free transportation (bus tokens paid for with fundraising money or donations) and
free dinner. Every school event will also include a community guest presenter to
share literature and/or resources to families, raffles, and a give-away (donated books,
food, gloves, etc).

The master school calendar has also been established to include weekly school
Community Meetings/Celebrations which parents will be invited to attend. Students
being recognized with an award at these meetings will have a personalized invitation -
sent home to their families encouraging them to participate. Parental attendance
data will be tracked and will serve as one indicator of our success to engage families.

The school calendar will also include six evening events designed to create a strong
home-school connection including: Family Literacy Night, Family Math Night, Family
Science Night, Family Multi-Cultural Night, Family Fitness Night and Family Arts Night.
School day events will include a Winter and Spring Concert, a school-wide Science
Fair, Diversity Celebration, Parent/Child Breakfast.

Currently, there is an active PTA, with limited membership, and a fully organized
School Governance Council that includes the required number of five elected parents.
The PTA will be charged with recruiting new members and finding opportunities for
parents to share their time and talents before, during and after school hours.
Community partners will be used to provide resources for our parents (workshops,
seminars, parent magazines, books for home libraries, tutoring opportunities, etc.).
There will be a focus on providing parents with the skills they need to be educational
partners on the home front as they work with staff to extend student learning.

Sign in sheets, letters to parents, fliers, minutes from community presenters will serve




as evidence of the efforts to provide ongoing family and community engagement.

As has been previously described, the Derby Discovery/Early Intervention Grant
Program has been actively involved in the early childhood piece of the District’s
overall strategic plan reform. Recently awarded $25,000 in support from the
Katharine Matthies Foundation, which will be matched two — 1 for the next two years
by the William Caspar Graustein Memorial Foundation, the Discovery Grant Program’s
community plan will not only help to prepare Derby children for their entrance to
Kindergarten, but will also work with preparing their families through such family
literacy programs as MotherRead/FatherRead, etc.

Funding

a.

b.

How much funding will be made available fer the interventions in this school?

1) Stipends for teachers to attend “on-going, high-quality, job embedded
professional development” and to “create time for staff collaboration and
learning” ,

2) Stipends for teachers selected to serve as “Open Classrooms” to provide an
incentive and motivation for teachers who are performing at high levels and
helping to build capacity

3) Funds will be used to partner with the ACES PDSI Support Team to provide job-
embedded professional development to improve instructional strategies,
technology integration, and data analysis. Irving teachers will be trained by the

ACES PDSI Support Team over the five year grant period using a gradual release
model.

4) Funding for a contracted “Dean of Students/Culture” position to support the
principal in the turn-around work.

5) Technology for the classrooms

6) Literacy How Materials and supplemental PD

PLEASE NOTE: A tentative budget has been prepared to address the
above listed line items, and is included as an attachment to this draft. If
approved, the budget will be converted into the ED 114 format by the final
submission.

What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

Title I money, Alliance District funding, Supplemental Education Services (SES)




Section IT1: Budget (See accompanying budget materials)

1. Key Initiative Budget Summary: Please use the table attached in additional materials to
provide a high-level budget that summarizes the funding the district will allocate to each key
initiative described in Section B. For each initiative, provide the existing resources and, if
applicable, the Alliance District funding that will be allocated to the initiative.

2. Key Initiative Budgets for Alliance District Funding (for new key initiatives and the
expansion of existing key initiatives): For each key initiative that will be launched or
expanded with Alliance District funding, please provide a line-by-line budget that details the
uses of the Alliance District funding for 2012-2013, as well as the use of other funds and the
leveraging of efficiencies. Also indicate the total Alliance District funding the district
anticipates allocating to the initiative in years two through five. Provide a separate budget for
each initiative. Note that the total of the key initiative budgets should, in total, equal a
substantial majority of the Alliance District Funding allocated to the district.

3. Budget for Alliance District Funding for Other Purposes
a. If you propose using any Alliance District funds for purposes other than for initiating or
expanding reform initiatives, please provide a line by line budget for 2012-2013.

b. Inthe event that your budget proposes using any Alliance District funds for purposes
other than new reforms, or the expansion of existing reforms, please attach operating
budget for 2012-2013. Also provide a one page summary explaining the need for such
expenditures. Please note that any expenditure of Alliance District funds not allocated
for the initiation or expansion of reform initiatives must be justified in this summary.
(Districts may submit operating budget for 2012-13 in electronic format only)

Note: The total of the budgets provided in Parts 2 and 3 should, in sum, equal the total Alliance
District funding allocated to the district (see Appendix A for this amount).

4. Total Alliance District Funding Budget: Provide an ED114 budget that includes all Alliance
District funding expenditures. The total of this ED114 budget should equal the sum of the
budgets provided in Parts 2 and 3 and should, in sum, equal the total Alliance District funding
allocated to the district (see Appendix A for this amount).
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Appendix A: List of Alliance Districts and 2012-13 Alliance District Funding

Ansonia 539,715
Bloomfield 204,550
Bridgeport 4,404,227
Bristol 1,390,182
Danbury 1,696,559
Derby 280,532
East Hartford 1,714,744
East Haven 489,867
East Windsor 168,335
Hamden 882,986
Hartford 4,808,111
Killingly 380,134
Manchester 1,343,579
Meriden 1,777,411
Middletown 796,637
Naugatuck 635,149
New Britain 2,654,335
New Haven 3,841,903
New London 809,001
Norwalk 577,476
Norwich 1,024,982
Putnam 179,863
Stamford 920,233
Vernon 671,611
Waterbury 4,395,509
West Haven 1,381,848
Winchester 207,371
Windham 763,857
Windsor 306,985
Windsor Locks 252,306

Appendix B: Alliance District statutory references from PA 12-116 An Act Concerning
Educational Reform
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Sec. 34. (NEW) (Effective July 1, 2012) (a) As used in this section and section 10-262i of the general statutes,
as amended by this act:

(1) "Alliance district" means a school district that is in a town that is among the towns with the lowest district
performance indices.

(2) "District performance index" means the sum of the district subject performance indices for mathematics,
reading, writing and science.

(3) "District subject performance index for mathematics" means thirty per cent multiplied by the sum of the
mastery test data of record, as defined in section 10-262f of the general statutes, for a district for mathematics
weighted as follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for
the percentage of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient,
(D) seventy-five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the
percentage of students scoring at advanced.

(4) "District subject performance index for reading" means thirty per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for reading weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(5) "District subject performance index for writing" means thirty per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for writing weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(6) "District subject performance index for science" means ten per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for science weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced. '

(7) "Educational reform district” means a school district that is in a town that is among the ten lowest district
performance indices when all towns are ranked highest to lowest in district performance indices scores.

(b) For the fiscal year ending June 30, 2013, the Commissioner of Education shall designate thirty school
districts as alliance districts. Any school district designated as an alliance district shall be so designated for a
period of five years. On or before June 30, 2016, the Department of Education shall determine if there are any
additional alliance districts.

(c) (1) For the fiscal year ending June 30, 2013, and each fiscal year thereafter, the Comptroller shall withhold
from a town designated as an alliance district any increase in funds received over the amount the town received
for the prior fiscal year pursuant to section 10-262h of the general statutes, as amended by this act. The
Comptroller shall transfer such funds to the Commissioner of Education.

(2) Upon receipt of an application pursuant to subsection (d) of this section, the Commissioner of Education
may award such funds to the local or regional board of education for an alliance district on the condition that
such funds shall be expended in accordance with the plan described in subsection (d) of this section and any
guidelines developed by the State Board of Education for such funds. Such funds shall be used to improve
student achievement in such alliance district and to offset any other local education costs approved by the
commissioner.
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(d) The local or regional board of education for a town designated as an alliance district may apply to the
Commissioner of Education, at such time and in such manner as the commissioner prescribes, to receive any
increase in funds received over the amount the town received for the prior fiscal year pursuant to section 10-
262h of the general statutes, as amended by this act. Applications pursuant to this subsection shall include
objectives and performance targets and a plan that may include, but not be limited to, the following: (1) A tiered
system of interventions for the schools under the jurisdiction of such board based on the needs of such schools,
(2) ways to strengthen the foundational programs in reading to ensure reading mastery in kindergarten to grade
three, inclusive, with a focus on standards and instruction, proper use of data, intervention strategies, current
information for teachers, parental engagement, and teacher professional development, (3) additional learning
time, including extended school day or school year programming administered by school personnel or external
partners, (4) a talent strategy that includes, but is not limited to, teacher and school leader recruitment and
assignment, career ladder policies that draw upon guidelines for a model teacher evaluation program adopted by
the State Board of Education, pursuant to section 10-151b of the general statutes, as amended by this act, and
adopted by each local or regional board of education. Such talent strategy may include provisions that
demonstrate increased ability to attract, retain, promote and bolster the performance of staff in accordance with
performance evaluation findings and, in the case of new personnel, other indicators of effectiveness, (5) training
for school leaders and other staff on new teacher evaluation models, (6) provisions for the cooperation and
coordination with early childhood education providers to ensure alignment with district expectations for student
entry into kindergarten, including funding for an existing local Head Start program, (7) provisions for the
cooperation and coordination with other governmental and community programs to ensure that students receive
adequate support and wraparound services, including community school models, and (8) any additional
categories or goals as determined by the commissioner. Such plan shall demonstrate collaboration with key
stakeholders, as identified by the commissioner, with the goal of achieving efficiencies and the alignment of
intent and practice of current programs with conditional programs identified in this subsection. The
commissioner may require changes in any plan submitted by a local or regional board of education before the
commissioner approves an application under this subsection.

(e) The State Board of Education may develop guidelines and criteria for the administration of such funds under
this section.

(f) The commissioner may withhold such funds if the local or regional board of education fails to comply with
the provisions of this section. The commissioner may renew such funding if the local or regional board of
education provides evidence that the school district of such board is achieving the objectives and performance -
targets approved by the commissioner stated in the plan submitted under this section.

(g) Any local or regional board of education receiving funding under this section shall submit an annual
expenditure report to the commissioner on such form and in such manner as requested by the commissioner.
The commissioner shall determine if (A) the local or regional board of education shall repay any funds not
expended in accordance with the approved application, or (B) such funding should be reduced in a subsequent
fiscal year up to an amount equal to the amount that the commissioner determines is out of compliance with the
provisions of this subsection.

(h) Any balance remaining for each local or regional board of education at the end of any fiscal year shall be
carried forward for such local or regional board of education for the next fiscal year.

STATEMENT OF ASSURANCES

CONNECTICUT STATE DEPARTMENT OF EDUCATION
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STANDARD STATEMENT OF ASSURANCES

GRANT PROGRAMS
PROJECT TITLE: Derby Allied Education Project
THE APPLICANT: The Superintendent of HEREBY ASSURES THAT:
Schools
Derby Public Schools

(insert Agency/School/CBO Name)

A. The applicant has the necessary legal authority to apply for and receive the proposed grant;

B. The filing of this application has been authorized by the applicant's governing body, and the undersigned
official has been duly authorized to file this application for and on behalf of said applicant, and otherwise to
act as the authorized representative of the applicant in connection with this application;

C. The activities and services for which assistance is sought under this grant will be administered by or under
the supervision and control of the applicant;

D. The project will be operated in compliance with all applicable state and federal laws and in compliance with
regulations and other policies and administrative directives of the State Board of Education and the
Connecticut State Department of Education;

E. Grant funds shall not be used to supplant funds normally budgeted by the agency;
F. Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds awarded,

G. The applicant will submit a final project report (within 60 days of the project completion) and such other ,
reports, as specified, to the Connecticut State Department of Education, including information relating to
the project records and access thereto as the Connecticut State Department of Education may find
necessary;

H. The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use
and/or publish any part or parts of any summary, abstract, reports, publications, records and materials
resulting from this project and this grant;

I. Ifthe project achieves the specified objectives, every reasonable effort will be made to continue the project
and/or implement the results after the termination of state/federal funding;

J. The applicant will protect and save harmless the State Board of Education from financial loss and expense,
including legal fees and costs, if any, arising out of any breach of the duties, in whole or part, described in
the application for the grant;

K. At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable
to the grantor in accordance with Sections 7-394a and 7-396a of the Connecticut General Statutes, and the
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applicant shall return to the Connecticut State Department of Education any moneys not expended in
accordance with the approved program/operation budget as determined by the audit;

. REQUIRED LANGUAGE (NON-DISCRIMINATION)
1) References in this section to “contract” shall mean this grant agreement and references to “contractor”
shall mean the Grantee.

For the purposes of this section, “Commission” means the Commission on Human Rights and
Opportunities.

For the purposes of this section “minority business enterprise” means any small contractor or supplier of
materials fifty-one percent or more of the capital stock, if any, or assets of which is owned by a person or
persons: (1) Who are active in the daily affairs of the enterprise, (2) who have the power to direct the ;
management and policies of the enterprise and (3) who are members of a minority, as such term is defined :
in subsection (a) of section 32-9n; and "good faith" means that degree of diligence which a reasonable
person would exercise in the performance of legal duties 4nd obligations. “Good faith efforts” shall include,
but not be limited to, those reasonable initial efforts necessary to comply with statutory or regulatory
requirements and additional or substituted efforts when it is determined that such initial efforts will not be
sufficient to comply with such requirements.

2) (a) The contractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person or group of persons on the grounds of race, color,
religious creed, age, marital status, national origin, ancestry, sex, mental retardation or physical disability,
including, but not limited to, blindness, unless it is shown by such contractor that such disability prevents
performance of the work involved, in any manner prohibited by the laws of the United States or of the state
of Connecticut. The contractor further agrees to take affirmative action to insure that applicants with job-
related qualifications are employed and that employees are treated when employed without regard to their
race, color, religious creed, age, marital status, national origin, ancestry, sex, mental retardation, or physical
disability, including, but not limited to, blindness, unless it is shown by such contractor that such disability
prevents performance of the work involved; (b) the contractor agrees, in all solicitations or advertisements
for employees placed by or on behalf of the contractor, to state that it is an "affirmative action-equal
opportunity employer" in accordance with regulations adopted by the Commission; (c) the contractor agrees
to provide each labor union or representative of workers with which such contractor has a collective
bargaining agreement or other contract or understanding and each vendor with which such contractor has a
contract or understanding, a notice to be provided by the Commission advising the labor union or workers'
representative of the contractor's commitments under this section, and to post copies of the notice in
conspicuous places available to employees and applicants for employment; (d) the contractor agrees to
comply with each provision of this section and sections 46a-68¢ and 46a-68f and with each regulation or
relevant order issued by said Commission pursuant to sections 46a-56, 46a-68e and 46a-68f; (e) the
contractor agrees to provide the Commission on Human Rights and Opportunities with such information
requested by the Commission, and permit access to pertinent books, records and accounts, concerning the
employment practices and procedures of the contractor as relate to the provisions of this section and section
46a-56.

3) Determination of the contractor’s good faith efforts shall include but shall not be limited to the following
factors: the contractor’s employment and subcontracting policies, patterns and practices; affirmative
advertising, recruitment and training; technical assistance activities and such other reasonable activities or
efforts as the Commission may prescribe that are designed to ensure the participation of minority business
enterprises in public works projects.
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4) The contractor shall develop and maintain adequate documentation, in a manner prescribed by the
Commission, of its good faith efforts.

5) The contractor shall include the provisions of section (2) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connecticut to enter into any such litigation or negotiation prior
thereto to protect the interests of the state and the state may so enter.

6) The contractor agrees to comply with the regulations referred to in this section as the term of this
contract and any amendments thereto as they exist on the date of the contract and as they may be adopted or
amended from time to time during the term of this contract and any amendments thereto.

7) (a) The contractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person or group of persons on the grounds of sexual
orientation, in any manner prohibited by the laws of the United States or of the state of Connecticut, and
that employees are treated when employed without regard to their sexual orientation; (b) the contractor
agrees to provide each labor union or representative of workers with which such contractor has a collective
bargaining agreement or other contract or understanding and each vendor with which such contractor has a
contract or understanding, a notice to be provided by the Commission on Human Rights and Opportunities
advising the labor union or workers’ representative of the contractor’s commitments under this section, and
to post copies of the notice in conspicuous places available to employees and applicants for employment;
(c) the contractor agrees to comply with each provision of this section and with each regulation or relevant
order issued by said Commission pursuant to section 46a-56; (d) the contractor agrees to provide the ‘
Commission on Human Rights and Opportunities with such information requested by the Commission, and
permit access to pertinent books, records and accounts, concerning the employment practices and
procedures of the contractor which relate to the provisions of this section and section 46a-56.

8) The contractor shall include the provisions of section (7) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connecticut to enter into any such litigation or negotiation prior
thereto to protect the interests of the state and the state may so enter.

M. The grant award is subject to approval of the Connecticut State Department of Education and availability of
state or federal funds.

N. The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General
Statutes concerning the Personal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of
Connecticut State Agencies promulgated there under are hereby incorporated by reference.

I, the undersigned authorized official; hereby certify that these assurances shall be fully implemented.
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Superintendent Signature:
Name: (typed)
Title: (typed)

Date:

(YT Jese—
O

George Tanner

Interim Superintendent of Schools

Slfba
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Year 1

Reform Initiative Object Summary Total
Climate & Culture Personal Services | Dean of Students $55,000 150,000
Salaries
Professional Dlet. Teacher PD Stipends 515,000
Teacher Leaders Teqcher Leader Stipends $50,000
Staff for Extended Learning $30,000
Extended Learning i I
Personal Services | Health (40%) 50 not included 3,300
Benefits FICA/Med (1.45%) 52030
Workers Comp (0.75%) $1050
Professional Dvlpt Purchased ACES/CALI, Literacy How, PBIS, On & 86,340
Professional and Off Site PD
Technical Services
Purchased
Property Services
Other Purchased PD Video Services 12,860
Services
Literacy Instruction Supplies Supplemental instructional materials 25,500
: to support reading, writing and
Math Instruction math.
Establish Classroom Libraries
Instruction Reform Property Equipment, Technology Upgrades 2,000
Other/Misc .
Expense
Total 280,000




Year 2

Reform Initiative Object Summary Total
Climate & Culture Personal Services Dean of Students 558,000 153,000
Salaries
Teacher Leaders Teacher Leader Stipends S50,000
. Staff for Extended Learning $30,000
Extended Learning
Personal Services | Health (40%) SO not included 3,476
Benefits FICA/Med (1.45%) 52291
Workers Comp (0.75%) 51185
Professional Dvipt Purchased ACES/CALI, Literacy How, PBIS, On & 8,3524
Professional and Off Site PD
Technical Services
Purchased
Property Services
Other Purchased 10,000
Services
Literacy Instruction Supplies Supplemental instructional materials 28,000
to support reading, writing and
Math Instruction math.
Establish Classroom Libraries
Instruction Reform Property Technology Upgrades 2,000
Other/Misc
Expense
Total 280,000
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Year 3
Reform Initiative Object Summary Total
Climate & Culture Personal Services Dean of Students 560,000 160,000
Salaries
Teacher Leaders Tea{cher Leader Stipends $50,000
. Staff for Extended Learning 535,000
Extended Learning
Personal Services | Health (40%) SO not included 3,520
Benefits FICA/Med (1.45%) 52320
Workers Comp (0.75%) $1200
Professional Dvlpt Purchased ACES/CALI, Literacy How, PBIS, On & 83,500
Professional and Off Site PD
Technical Services
Purchased
Property Services
Other Purchased 10,000
Services
Literacy Instruction Supplies Supplemental instructional materials 20,980
to support reading, writing and
Math Instruction math.
Establish Classroom Libraries
Instruction Reform Property Technology Upgrades 2,000
Other/Misc :
Expense
Total 280,000




Year 4

Reform Initiative Object Summary Total
Climate & Culture Personal Services | Dean of Students 562,000 162,000
: Salaries
Teacher Leaders Teqcher Leader Stipends $50,000
. Staff for Extended Learning $35,000
Extended Learning
Personal Services | Health (40%) $0 not included 3,564
Benefits FICA/Med (1.45%) 52349
Workers Comp (0.75%) $1215
Professional Dvipt Purchased ACES/CALI, Literacy How, PBIS, On & 82,436
Professional and Off Site PD
Technical Services
Purchased
Property Services
Other Purchased 10,000
Services
Literacy Instruction Supplies Supplemental instructional materials 20,000
to support reading, writing and
Math Instruction math.
Establish Classroom Libraries
Instruction Reform Property Technology Upgrades 2,000
Other/Misc ‘
Expense
Total 280,000




.Year5
Reform Initiative Object Summary Total
Climate & Culture Personal Services Teacher PD Stipends 520,000 130,000
Salaries
Professional Dvlpt. Teacher Leader Stipends 560,000
Teacher Leaders Staﬁ‘ for Extended Learning 550,000
Extended Learning
Personal Services | Health (40%) S0 not included 2,860
Benefits FICA/Med (1.45%) 51885
Workers Comp (0.75%) 5975
Professional Dvlpt Purchased ACES/CALI, Literacy How, PBIS, On & 87,140
Professional and Off Site PD
Technical Services
Purchased
Property Services
Other Purchased 10,000
Services _
Literacy Instruction Supplies Supplemental instructional materials 30,000
to support reading, writing and
Math Instruction math.
Establish Classroom Libraries
Instruction Reform Property Technology Upgrades 20,000
Other/Misc
Expense ,
Total 280,000




